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ASSUmMpPLIons:

Parents In attendance today are already.
attempting te coach thelr children
regarding secial skills

x Sociall Rules

= [HOW to e polite/courteous

x [eaching what to: say/not to: say.



Who are these children who don't
develop relationships as readily: as

others?

Attention Deficit: Disorder

Autism/Asperger

Pervasive Developmental Disability

Oppositienal Defiant Diserder:

Jourette’'s Synadreme

Intellectual Disturbance

Trauma

Anxiety and Anxiety Secondary te other diserders
Other



Words Used to Describe Individuals
Who Struggle Socially

Clueless
Socially Naive
Jactless
Intiexible
Friendless
Aggressive
Unmotivated
Bully:

Matter-of-fact
Explesive
Manipulative

Socially incempetent
Out-of-synch
Unceoperative
Noencompliant
Oppositional



Why: Do They Struggle?



Impact of Arousal on Somal

Imeraetlon 7

Optimal

Under (sleepy) Over (agitated)



Two Roads (Goleman, 2006)

High Read

x “Contrel system’

= Relatively slow; tends to) be more acecurate
= May: allow, reflection

Low Road
s “Autematic system”

m Faster than It IS accurate
s Occurs without capability for reflection



Factors Impacting Social Awareness
and Facility

- Perceptual iIssues/sensoery integrative ISSUes
- A tendency to get everwhelmed in stimulating envirenments
- Expressive/receptive language Issues

- Difficulties using and understanding abstract, inferential, and
figurative language

- Facial recognition preblems

- Precessing speed Issues

- Memory Issues: working, episodic/autebiographical
- Executive function issues

- Difficulty changing cognitive sets (shifting from one set of
thoughts te anether-imfexibility)

- Difficulty’ or failure to accurately’ perceive social cues/infermation
- Ego depletion and ego resilience



Development of Social Interaction

Babies are born hard-wired: for social
Interaction (amygadala)

Moether and' chila’'siinteractions suntly
modify the nervoeus system of the other,
leading te greater bending

Over time, child’si secial and cognitive
ability behaviors moedify as brain develops



Development of Social Interaction
(cont.)

Asi the chila'sicapanllities change, moether allews for
greater. independence and autenemy Within structuread
Interactions Whichr further allows for brain growthn

Asithe chila gets elder, the child’'s cognitive capahbilities,
emotional regulation, and social competencies allow, the
child will start to Interact and develop: relatienships with
Others

The child will initially” tuse their parents as a “secure
pPase’ for these Interactions, but will ever time develep
new. attachments: that will further inspire changes: in
apility and brain structure



Attunement and Empathy.

(Webster's Ninth Collegiate Dictionary)

Definitions

x Empathy: the action off understanding, being
aware of, being sensitive to, and vicariously.
experiencing the feelings, theughts, and
experience of another

s AttUnement: to bring INte harmoeny, to make
aWware of responsive



Empathy

Empathetic torneeds vs. wants

Empathetic to thelr needs for:
m Safety

= Being liked

= Being successiul

Empathy withi child’'st experience



Attunement

Attunement is...

m A Process

= Being fully in the mement, being with the persen
= Both innate and learned

Attunement Isn't...
= What the ether person needs to learn te do
= [alking at the persen
= Something that takes place In albsence of Interaction



Soclal Intelligence vs. Social Skills

Social Intelligence

= “A short-hand term for being intelligent not
just about our relationships but alse In them.”
(Goleman, 2006)

Social Skills

x “ Includes an array of Interpersonal ehaviers
SUchl as greeting ethers; appreaching an
Individual er a group, listening te others, ...”
(Snell' & Janney, 2002)



Soclal Skills

Implies...
x Rinite greup of skills

s Intrapersenal focused (I.e., what the person
needs te' know: or do)

s Generally, focused oni skillsracquisition
preblems, altheugh may. also focus on skills
fllency proklems;(i.e., using skills fluently iR a
Situation)

= More “product™ oriented



Social Intelligence

Encompasses...
s A much broader view of social interaction

= Not only the skills necessary te interact, but both the
soclal awareness and facility te' Interact

= More “process” oriented

= [he “social synapse’ (Cozoline, 2006)

“...the medium through which we are linked together inte
larger erganisms such as families, tribes, secieties, and the
AUman Species as a whele.”



Social Intelligence:
Social Awareness (Goleman, 2006)

“Refers to the spectrum that runs from
Instantaneously’ sensing anether’s Inner: state to
understanding her feelings, thoughts, to
“getting” complicated social' situations.”

Includes:

x Prmal Empathy.

a Attunement

= Empathic accuracy
= Soclall cognition



Social Intelligence:
Social Facility (Goleman, 2006)

“..bullds on social awareness to allow.
Smooth; effective Interactions.

Includes...

= SYynchreny.

s Self-presentation
s Infltience

m Concern



Key Principles to Working with
Social Intelligence

FIrSt, We must address any. arousal ISSUes

The adult servesi as social Interpreter anad
Mentor;

x Adults’ Intact system used to bolster the child's system

Use relationship-kased language

= [.e., ' understand that Is'how you see It.

It develops as a part of experience, not
just Instruction

= |t is “learned” as the individual Is'a part of the “social synapse;” a
community. of some sort



Addressing Arousal Issues

SiX Principles of Structure (Ory, 2004)

Sensory Integration, Sensoery. Modulation,
and Sensory Regulation

Visual Suppoerts: schedules; checklists,
etc...

Relaxation: Technigues
Brain Gym®



6 Principles of Structure
(Ory, 2004)

Predictability

Concrete

Positive Expectations

Continuity

Trust

Flexibility within scructured choices



Predictability

Predictability refers to the individual’s
ability to predict the actions, Intentions,
expectations, ete..., of the individuals in
RIS/her environment

It IS more than just “consistency”

x Consistency Implies a sense of constancy.

= Doing the same thing ever and over again
With minimal variations



Predictability

Predictability. goes a step heyond
CONSIStency.

x [0 predictability, We act In suchi a way that the
ndividual 1srable te OUIF constancy

= \\e fecognize the experience,
and capanilities, of the child

= \We seek to take , ana
seek to understand how he/she perceives our
Interactions



Predictability

s \We utilize oUr relatively: Intact nern/ous
Systems and egos to: serve as both
and for the more fragile, or less
Intact, nerveus system and/er ege of the child
Who struggles

\We serve as interpreters of the world for the child

= \We seek a pPetween eour actions
and words



Structure: Predictability

The ability to predict

a Person'siactions

x ACtiVIty

= Rules/roles in activity

= [ransitions between activities

It Includes both:

= [he Autherity Figure’s ability te act In a predictable
way/

= [he individual’'s ability te perceive that predictability



Structure: Concrete

Tangible aspects

= Arrangement ofi room
= Schedule

x EXpectations

= Boundaries



Structure: Positive Expectations

Reframes the student’'s behavior

Changes the focus from the albsence: of
negative behaviors to the presence of
POSItIVe ones

Introduces a narrative (stery) of SUCCess
to the student



Structure: Trust

Relatedness
Relationships

One matches one’'s worads With ene’'s
actions

Genuineness off purpoese



Structure: Flexibility

Empathetic respense to needs of the student
Demonstrates understanding of the experience
of the student

FOcUSEs on loeking underneath the kehavier to
the mdividual (self)

It Invelves the setting aside of our ewn stories to
focus oni the needs of the individual

It occurs through the provision of structuread
choices, recognition, and empathy



SENSory.
Integration/Modulation/Regulation

Definition: (Ayres, 1989) — Sl “Is the
neurelegical process that organizes
sensation frem one's own body and from
the environment and makes! It possible to
Lise the body effectively within the
environment... The brain must select,
enhance, Inhikit, compare and associate
Sensory. Infermation 1 a flexinle,
constantly changing pattern.”



Sensory Modalities

\/ision

iHearing
Jouch

Smell

Taste
Proprioceptive
Kinesthetic
\/estipular
Oral motor



Examples

\/estibular

Relling Inte and out of a
blanket

Scooterboard
Trampeline

Movement in'a Wheelchail: or
secretariall chair

Platiorm swing, flexion
SWing, bolster'swing, iInner
tuke swing, hammock swing,
net swing

Dancing, marching

Head movement

Vibrator in hand or mouth
Vibrating pillew.

Oral motor activities

Biting and resistive sucking

Deep pressure to hard palate
and TMJrjeint

Exer-tubing with know: enrthe
end

Seur feeds
Crunchy foeds
Chewy. feeds
Small straws
Crazy: straws
Sports bottles
Plastic tulbes



Visual Supports

Visual supports are tooels that enakle the
iIndividual to keep track of the day’s events
and activities, and at the' same: time helps
him or her to develop an understanding of
time frame and an appreciation: of
envirenmental seguence: (Twachtman;
1995).



Benefits of Visual Supports

IHelps'estanlish and maintain attention

Glves Infermation that can e guickly and
easlly interpreted

Clarfies verbal information

Provides a concrete way to teach and
reinforce concepts such as time,
seguence, cause/effect



Benefits of Visual Supports (cont.)

Glves structure to understand and acecept
change

SUPPOrtS transitions between activities or
locations

SUppPOerts Improved behavior by clearly.
showing expectations: and visually
depicting What will happen: next

Supports moere Independent function and
Improved confidence




Types of Visual SUpPorts

Visually: erganizing the reem
Choeice hoaras
Schedules/Mini-schedules
Checklists

IRfermation sharers

Task erganizers
Management tools



Schedule

supper

— &

L —

S | m—
homework watch TV

s
video game

wash dishes

10
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L Schedule J

|

| can...

S

drive

Done

Done

snack bar Done
S
groceries Done

Drive home

Done

SR /ERIHENS
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Incredible 5 Point Scale

5 point scales utilized to previde the
Individual with &' graphic representation of
thelr own mood/affect, options for
fegulation, hehavioral alternatives, ete...



5 Point Scale

Rating Looks like... Feels like... Safe people can
help to/l can try...




5 Point Scale




Relaxation Technigues

Yoga

Breathing Exercises
MusiIc

Brain Gym

Reading



MusIc

Effects of music

Increase or decrease anxiety.

Increase or decrease pain

Increase or decrease muscle tension
Increase or decrease pulse rate
Increase or decrease blood pressure
Increase or decrease rate of breathing
Increase or decrease eating



Music (Fried, 1990) (cont.)

MUSIc, lbecause of ItS alstract nature, may.
Pypass: intellectual contrel and contact
lower centers of the brain directly.

Auditery nerve Impulses trigger a thalamic
reflex that influences metabolism, sleep/
Wake cycles, hormone release, pulse rate,
ploed pressure, rate of breathing, ect...



Music (Fried, 1990) (cont.)

For calming and reaucing tension

Pulse of the music should be at or below heart rate
(72/min)

RhAythm shoeuld be smooth and flowing at all times te
Integrate internal boedy rhythms

Deep, sustained monotenes have a meditational and
calming effect

Pauses at slow rates harmonize and integrate internal
pody rhythms, breath, and heart rate

Slew, sustained melodies
Classical, new age, folk



Music (Fried, 1990) (cont.)

For exciting and Increasing tension

= Pulse of music shoeuld be above heart rate 72-92/min
= Pauses at fast rates are excitatory.

= Pitch seguences;at pulse rate or faster

= SOme classical, rock



Interpreter and Mentor

Interpreting the child's secial world

It requires that the person intervening
takes the perspective of the child

Attunement occurs with the child so that
YOU can serve as Interpreter and mentor

Focusien child’'s levell of mental/emotional
arousal’ rather than specific content of
“verpal™ message



Relationship-Based Language

llanguage of Salety, Language of
Relatienship and Threats; Judgment
SUCCESS and Failure

State things in the State things in the
pPosItive negative

- “WWalk down the - “Don’t run>

heillway.” W - “Don’t talk.”

= WorK _qmetly. - “You're going te be in
- “Here Is what I need trouble if you talk
from you for you te earn again.”

all your poeints this
nour”



Relationship-Based Language

2. Success focused 2. Problem focused
- “Thanks for... - “You're In big
(helping; Using a quiet trouble now.”
\VoIce; ete.” - “You guys better
- “Who wants to be knock It off or yOU’”
the ‘problem-solver'?” bothilbe in trouble.”

(recognize: child(ren)
Who take(s) positive
step)



Relationship-Based Language

3. Avoids negative 3. Makes negative
assumptions assumptions
- “Jon, remember that - “Take off your hat now.”
the rule inithis (stated with' challenging
house/bulldingyis: .= tone that implies the child
(this Is stated with Intends te e “pPad™ ana
firmness and authoerity; deserves punishment- the
while tene of voice still child then needs to
says, “l likerand respect defend against net feeling
you and expect the best likeable)

from you)



Relationship-Based Language

4. llanguage of 4. Language of
connectedness judgment
- “Il appreciate your - “Good boy.”
effort.” - “You ‘screw up’
- “l'was disappointed
wWhen...” 5. Language of lakel
5. Language of help - “He's my: 'wild child®*
- “Your ADHD! seems -Childilives up to
to have youlin its grip, expectation

how can | help you get
a grip on 1t?”



Experience

EXperience IS the “medium™ through which
MOSt off US gain’ our understanding of
eurselves and the world

It provides the “context” for learning

It IS the “means” by which the nervous
systems of other's interact and modify eur
OWN NEerveus systems



Using Experiences

They must be “authentic”

They must contain the epportunity for the
Individual to: genuinely mteract with the
mentoer/interpreter

They must provide a:means for the individual to
regulate/modulate their mental/emotional
arousal

Important In the pProcess of experience Is the
mentoer/interpreters anility to “match
rhythms*/attune with the child (Greenspan,
20]0]6)



Working with Social Awareness

Lexia® Cress-Trainer
BrainBuilder© and Captain’s Log©

Social Skill Builder Seftware: My Community, My
Scheol Day, Sscheol Rules i anad Il Birthday: Party.

Paul Ekman: SETT and METT

Simon Baren-Cohen: “Mindreading”

Michelle Winner: Perspective-Taking

Lavoeie and Smith-Myles:  The Hidden Currdculum



L exia© Cross Trainer

“...a sulte of Interactive seftware programs
designed to Improve cognitive
develepment In students ages 7 to adult.”

“The software helps learning disabled,
special needs, and mainstream: students
strengthen thelr thinking, memory, and
problem-selving abilities.”



BrainBuilder

“..a ‘heurohic’ computer-hased training
pregram that Is designed: te assess and
develop auditory and vistal sequential
pPrecessing abilities.”

“The program consists of seven activities.
Three focus on auditery processing, three
On visual' processing and one on attention
and cognitive processing speed.”



Soclal Skill Builder Software

Interactive computer programs using real
life video to teach social skills to children
and adolescents

My Community, My Schoeol Day, School
Rules | and I, Birthday: Party.



Ekman SETT and METT

“Micreexpression lraining loels (METT) and
Subtle Expression Training Teols (SETT) previde
..Instructional training te' Impreve your ability to
fecognize facial' expressions of emotion.”

“METT will train...to' see very brief (1/25" of a
second) microexpressions: of concealed
emotion.”

“SETT teaches you to recegnize the subtlest
signs of when an emotion IS first beginning.”



Simon Baron-Cohen:
“Mindreading”

Mind Reading: the interactive guide toremotions

“...a unigue reference Work covering the entire
Spectrum of Auman emotion. USing the
software you cani explore ever 400 emotions,
Seeing and hearng each one performed By Six
different people.”

Incorporates both facial expressions anad
Prosody.



Michelle Winner:
Perspective Taking and Secial Thinking

“PT (perspective taking) Is a social executive
task [which] reguires ene te consider net only a
PErsen’s ewn theughts but alse these of the
PEersen(s) he or she Is communicating with.”
(Winner, 2006).

Soecial Thinking: thinking abeut others in a
shared environment and regulating yoeur ewn
PEenavior to other people’s theughts or:
expectations (Kuzma, 2007).



Social Behavior Map

Behaviors That Are EXPECTED For
Learning as Part of a Group in the Classroom

Behaviors That Are UNEXPECTED For
Learning as Part of a Group in the Classroom

Expected
Behaviors

St where the group is
sitting.
Keep your eyes on the

teacher or what she 5
talking about.

Wiork on tasks the
teacher assigns during
wiork time.

Ask for help.

Toudh onby your cwn
matenals.

Lke fidgets to help
kesp your body calm.

Keep your comments
and questions focusad
on the class topic.

Take out vour book,
pencil, and paper at
the start of class.

Wiite dowen your hone-
work assignment.

Put materials away at
the end of class.

Maonitor your talking
time so that you partic-
ipate as a member of
the group; not too
much nor too [itle.

Maonibor your use of
humar so that it blends
in with the dass and
does not stand out.

How They
Make
Others Feel

Happy

Proud

Calm

Pleased

Successful

Natural
Consequences
You Experience

Calm voices

Plecsed look on
peoples” faces

People compliment or
praise your behawvior.

People may just ket you
work quiethy so that
VOGN wWork.

People might give vou
special opporunities or
special tasks.

Students want to
work with you

Students may warnt to
hang out or play with
you during nonswork
times.

“You eam a break time
for concentrating well.

People laugh at some-
thing wou say or do
and they want 1o hang

out with YOLL

How You Feel
About
Yourself

Good

Calm

Happy

Relieved

Included

Unexpected
Behaviors

Your body does not
look like it is part of
the group (e.g wander
ing body tumed away
from the groupl

Your eyes are not fo-
cused on the teacher or
what she is referencing.

Refusing to work;
including slesping.

NOT asking for help.

Body is not calm and
you are doing things
that distract yoursalf or
others.

Smelling or touching
pecple,

Talking about things of

irterest to you, but your
comments do not close-|
by add to the class topic.

Not getting materials
out at the start of class.

Mot wiiting dosm your
homewark sssignment.

Mot putting materials
where they belong at
the end of class.

Cracking jokes or
laughing during work
times, distracting
others or yoursalf

How They
Make
Others Feel

Frustrated
Annoyed
Irritated

Worried you are not
learning as part of
the group.

Tense ;

Natural
Consequences
You Experience

Teres faces

Angry or solemn
sounding voices

People tell vou what
you should be doing
ithey nag youl.

Studerts may not want
o work with you,

Studerts may not
choose o hang ouwt or
play with you.

You are sent out of the
Classioaom.

You do mot get amy
special Ewards.

People laugh at some-
thing you say or do but
they do not want to
hang out with wou.

How You Feel
About
Yourself

Sad

Anxious

Mad

Naot included

This sheet replaces page 253 in WWORKSHEETS! for Teaching Social Thinking & Related Skills. We apologize for the inconvenience.




Richard Lavoie and Brenda Smith
Myles: The Hidden Currculum

... the unwritten, unspoken rules of school. It Is
the Hidden Currculum: that defines eachi school’s
tunigue culture. (Laveie, 2005).

Examples in schoeol: functien of homework, “in’
and “out™ clothing, “in™ and “eut™ slang,
friendships, lunchtime culture, etc...

IHome and community settings alse have thelr
own “Hidden Curriculums.”



Working with Social Facility

Gutstein: Relationship Development
Intervention (RDI)
Nowickiiand Duke: Dyssemia

Stanley Greenspan: FEloertime
Martinevich: Creative Expressive Activities



Gutstein: Relationship
Development Intervention

“RDI IS ... [a] systematic program designhed
specifically te help children boern with elstacles
that prevent them from attaining relationship
competence in the natural environment.”
(Gutstein & Sheely, 2002).

Focuses on the pProcess of experience sharng

T'he adult serves asia “Coeach’ fer the individual
and helps the individual te gain an appreciation
for social relationships



Example RDI Activities (Guttstein &
Sheely, 2002; 2002)

Nonverhal Towers (for Young Children)

Appreciating Alternatives (for Children,
Adolescents and Adults)



Nowicki and Duke: Dyssemia

A'term used toirefer tora nenverbal social
communication deficit:.

Includes 10 different areas:
x Gaze and Eye Contact
Space and Touch
Paralanguage

Faciall Expression

Objectics (Fashion)

Hands and hand gestures
Social rules/nerms
Nonverhal receptivity.
Conversational skills
Chronemics and use of time



Nowickl and Duke: \Working with
Dyssemia Example

Paralanguiage: have the child practice the
same sentence or Werd while
communicating different things.

Nonverbal receptivity: have child bang
drum IRl rhythimiwith you. As you
alternate rhythm, nenvervally cue (i.e.,
head nod) the child ter change his/her
rhythm to mateh your new rhythm.



Stanley Greenspan: Floortime

“Floortime IS hoth a specific technigue—In which
for twenty or moere minutes at a time a caregiver
gets dewn on the floor te Interact with a child—
and a general philesephy that characterizes all
daily interactions with the child.

Woe goals:

s Follow: the child’s lead or harness the child’s natural
Interests

= Bring the child inte the shared world



Stanley Greenspan: Floortime

Matehing Raythms

s RISt match the child and then vary the
rhythim te help him regulate

m Example: sitting posture and movement



Martinovich: Creative Expressive
Activities

“A fundamental goal in child anad
adolescent support Is...bullding coere skills
and strengths toward a feundatien for
potential te be realized.” (Martinevich,
20]0]6))



Martinovich: Example

Combining Talents

x Each personis given a different piece of paper on
which to write. Wirite a'list of the things you are
Interested In, your talents, or your skKills.

x Cut your list up se that each interest, talent or skKill'Is
0N a separate piece. Put alllof the pieces of paper in
the middle of the table—each person on different
colored piece of paper.

= New pull out three pieces of paper of different colors-
construct a story: using at least one word from each of
the colors.



\

Helpful Welsites

WIWW.SOCTaErI LI rIC). COfr)

wywwasoclalsilloulldarncorr

WA EXIEIEE] J’]JJ’]fl COff)

WWWJ;DEJLJJSANJEJT]J COff]

WYL 0. COL )

WYL EClICOrIfI2Ct corr)



http://www.socialthinking.com/
http://www.socialskillbuilder.com/
http://www.lexialearning.com/
http://www.paulekman.com/
http://www.jkp.com/
http://www.rdiconnect.com/

“Typical” Rewards and Motivations
( Jensen, 1998)

Long-term

= Better grades

= Pleasing others

s Graduation

s FUture employment

Short-term

= Choices

= Prvileges

x Getting out on time or early
= Point sheets



Factors Which May De-Motivate
(Jensen, 1998)

Past assocliations

Jnsuitable learning styles

Lack of resources

Language barriers

Cultural talees

~ear of embarrassment/fear of failure
_ack of respect

_ack of feedback




Factors Which May De-Motivate
(Jensen, 1998)

PO0K nUtHtien
Prejudice
Perceptlal factors
= Poor lighting

= Bad seating
x Wrong temperature

Relatienship with the future
» Presence of clear, well-defined goals
= Beliefs about the content, and context, of learning




Additional Reasons Some Children
Struggle to Achieve Success?

Pace of change

Proecessing capahilities
x Alditery.

= \isual

s Integration

s Processing speed

Executive functions/\Werking memaory



Looking at Selected Processes and Their
Impact en the Child Who Struggles

\/ision
x Components of the visual moedality

Spatial relations
Visual acuity
Visual attention
Visual discrimination
Visual memory
Visual closure
Visual precessing speed
Visual seguencing
Visual figure-ground
Visual/metor integration
Visual integration



Looking at Selected Processes and Their
Impact on the Child Who' Struggles- Vision

Symptomatic Behavior

= Difficulty recognizing letters, nUmoEers,
Symhpls; Words, or pictures

s POOr handwriting anacopying
x Difficulty, With' erganization on paper

s Frustration With having toe:

Focus on visual stimuli for a leng peried of time
Copy Infermation from the hoard

Read information

a Difficulty finding specific items




Looking at Selected Processes and Their
Impact on the Child Who' Struggles- Vision

Symptomatic Behavior

x Difficulty’ remembering Whether he/she has
read the word belore

a Easily distracted by extraneous; visual
Infermation

s Difficulty discriminating between items that
are visually: similar

x Difficulty with math preblems



Looking at Selected Processes and Their
Impact on the Child Who' Struggles- Vision

Symptomatic Behavior

s Difficulty: making sense off visual infermation
that IS Incomplete

x Difficulty withrfill-in-the blank guestions
= Freguently bUmps INto doers, desks, ete...

x Places things on the edges of tables or
counters where they: fall off




Looking at Selected Processes and Their
Impact on the Child Who' Struggles- Vision

Social/Emotional Problems and Visual
Proecessing

x May “mis-read” the visual, social cues of
others

Facial processing
Gestural precessing
x May: have' difficulty: focusing en the visual,
soclal cues of others
May focus en objects rather than people



Looking at Selected Processes and Their
Impact on the Child Who' Struggles- Vision

Social/Emotional Preklems and \Visual
Proecessing
x Difficulty Interpreting the emotions of others

» Hyper-vigilance to visual stimuli
Perception of threat

x Low frustration telerance
= May bump Inte peeple;, knock people’s things
over (“socially: clumsy’)



Looking at Selected Processes and Their
Impact en the Child Who Struggles

Audition

x Components of the auditory. moedality
Auditery acuity
Auditery attention
Auditery discrmination
Auditory asseciation
Auditory: memory.
Auditery seguencing
Auditery figure-ground
Sound-symbol relationships
Auditery processing speed



Looking at Selected Processes and Their
Impact on the Child Who Struggles- Audition

Symptomatic Behavior
x Confusion In'seunds/Wwerds heard
x Diffictlty In spelling words that are dictatea

= Problem remember names and places that are
neard

s Reguests a speaker to repeat What IS said on
freguent basis

x Difficulty In fellewing directions that have
been given orally.




Looking at Selected Processes and Their
Impact on the Child Who Struggles- Audition

Symptomatic Behavior (cont:.)
m Easily distracted by extraneous Seunas
= Misinterprets ene soeund or word fer anether

a Confuses the seguence of seunds; wWords, anad
steps In a task when' presented verhally

» [rouble differentiating one sound frem
another

= Inability to select and attend to relevant
auditory stimuli



Looking at Selected Processes and Their
Impact on the Child Who Struggles- Audition

Symptomatic Behavior (cont.)

s Slewness to respond! to guestions presented
orally

s Inappropriate responses te relatively: simple,
age-appropriate guestions

= [nalbility to: gain: meaning, or the complete
meaning, from material’ presented orally



Leoking at Selected Processes and Thelr Impact on

the Child Who Struggles- Audition

Social/Emoetional Problems and Auditery.
Proecessing

Prone to temper tantrums/explosive behavior:
LOW self-esteem
Problems Interpreting ether's emoetions

_ow. frustration tolerance

x Meod swings
x Hyperactivity/nyper-emotionality



Leoking at Selected Processes and Thelr Impact on
the Child Who Struggles- Audition

Soecial/Emoetional Problems and Auditery.
Proecessing (cont.)

= POOI PEeer relations

s Problems with' turn taking
= Impulsiveness

x Hyperactvity.

x AgQressiveness

= Noncompliance

= Poor self-control



Leoking at Selected Processes and Thelr Impact on
the Child Who Struggles- Audition

Social/Emoetional Problems and Auditery.
Proecessing (cont:)

= POOr general social skills
= Prone to substance abuse



Looking at Selected Processes and Their
Impact en the Child Who Struggles

Auditery/Visual Integration/Coordination

s Difficulty’ relating symhols te thelr relevant
seunads

x Difficulty watehing and listening to
something/semeone at the same time

x Difficulty listening and' copying
= Difficulty taking netes
s Difficulty fellewing aleng with an oral reader




Looking at Selected Processes and Their
Impact en the Child Who Struggles

Auditery/Visual Integration/Coordination

x Difficulty lIstening and deing something at the
same' time

x Difficulty Integrating what they: hear semeone
saying Withrwhat they see someone aoing

x Difficulty responding to feedback

s [endency to rely on the strenger of the two
modalities



Leoking at Selected Processes and Thelr Impact on
the Child Whe Struggles- Precessing Speed

Definition
a [he rate at Which Infermation; IS’ processea
x [hIS Includes:

Sensation

Perception

Discrimination

Assimilation
Response generation



Leoking at Selected Processes and Thelr Impact on
the Child Whe Struggles- Precessing Speed

Fast precessing speed

= Prone te guick judgments: may. or may not be
accurate

= May make judgment before “message’” Isicomplete

= Prone te making judgments witheut feedback firom
multiple systems: may have uneven rates at which
different modalities are processed

a Feelings of frustration that others are noet as “guick™



Leoking at Selected Processes and Thelr Impact on
the Child Whe Struggles- Precessing Speed

SIOW, processing speed

s May take a long time to: process infermation:
adults/peers may have moeved on before chila
Nas pPrecessed Information

x May rely: on parts of Information, rather than
attempting te precess Wwhole

x May. be prone to feelings of low: self-esteem,
Worthlessness

May perceive others frustrations with him/herself



We think about the world In the

way. that we experience It to be.
(Bogdashina; 2003)



Executive functions
(Pennmgtoen, 1991; Pennmgton & Ozoenoff; 1996)

The brain system believed to e responsible
for managing Precesses needed In erder to
solve proplems and attain future geals (usually
associated with but net limited to the
prefrontal’ leles of the brain).



Executive Functions (components)

Woerking memory.
Organizational skills
Time management
Planning

Future-oriented behavior/geal-directed
Self-regulation: affect



Executive Functions (components)

Selective attention

Maintenance of attention or vigilance
Behavieral/respense innipition

Task initiation

Flexiility

Goal-directed persistence
Metacognition

Abstraction/creativity



Interventions to Promote Executive Function Skills

(Dawson, Guare; 2004)

Strategy 1: Intervene at the level of the
envirenment

= Making changes te' the physical environment

m C
m C
m C

nanging t
nanging t

nanging t

students

1e nature of the task
1€ WaysS CUEes are provided

Ae way: adults interact with



Interventions to Promote Executive Function Skills

(Dawson, Guare; 2004)

Strategy 2: Intervene at the level of the
Person

s [each the child executive skills

= Motivate the child te’ use executive skills
already Within their repertoire

s Coaching/moadeling



Priming

T'he act off making semething ready:.
It means te set the brain up for learning.



Priming Benefits

Optimize arousal

Decrease anxiety.

lncrease attentien/concentration
Activate memaory.

~OCUS perceptual strengths
Reduce perceptual confusion
~amiliarizes student with material




Priming Activities

Pre-teaching

= EXplore the material

= Read'the story.

s Shew the visual schedule

m Practice with art supplies

a [alk about and shoew. the finished product
= Review the rules

= Soclal stories

= Power cards



Perceptual Priming Activities

Auditery.

= Music (Fried, 1990)
Music has: a profound effect on us
There Is an essential raythm te our boadies

Music, because of Its albstract nature, may bypass
Intellectual control and contact lower centers of
the brain directly.

Auditery. nerve Impulses trigger a thalamic refiex
that Influences metabolism, sleep/ wake cycles;
normone release, pulse rate, bleod pressure, rate
of breathing, ect...



Perceptual Priming Activities
(Music: Fried, 1990)

For calming and reducing tension

Pulse of the music should be at or below heart rate
(72/min)

RhAythm shoeuld be smooth and flowing at all times te
Integrate internal bedy mythms

Deep, sustained monotenes have a meditational and
calming effect

Pauses at slow rates harmonize and integrate internal
pody rmythms, breath, and heart rate

Slow;, sustained melodies
Classical, new age, folk



Perceptual Priming Activities
(Music: Fried, 1990)

For exciting and: Increasing tension

= Pulse of music shoeuld be above heart rate 72-92/min
= Pauses at fast rates are excitatory.

= Pitch seguences;at pulse rate or faster

= SOme classical, rock



Perceptual Priming Activities
(Music)

Programs which Use Music/Sound te' Effect
Benavior

= Jomatis

x Listening withrthe \Whole Body.

x [he Listening Program

= Auditeny. Integration lraining

n [Hemisphere-Specific Auditory Stimulation
= Hemisync

= Brainsuite



Priming: Visual

Plizzles

Mazes

Dot-to-dot
Tic-Tac-loee
Vistalizatien/inmagery.
Connect 4



Priming: Olfactory

Aromatherapy

x Relaxing: basil; lime, marjoram, cedar, myrrh,
chamoemile, rese, sandalwoeod

s Stimulating: kergamot, erange, clove,
PEPPErmInt, CYPress, rosemary, spearmint

Stay Alert Seent Inhaler (Earth Selutions)
x Stay Alert
s Study buddy



Priming: Oral

Chewing gum, fruit leather, licorice, gummy/.
Pears

Chewing on rukbker tubing

Using straws for thick drinks
SUcking oni pepsicles

Eating frozen grapes or frozen fruit
Sucking on hard candy

Eating a crunchy snack such as pretzels or
carrots



Perceptual Priming Activities
(Earehics)

A'computer-based auditery-precessing,
Phonemic-awareness, and phoenological-
Precessing program.

It USes sephisticated computer training

technigues, Including adaptive training, acoustic
enhancement of the speech signal, and

systematic control of key learning variakles

The software carefully guides students through
learning, giving them more help when they need
it and fading cues as their skills develop.




Priming: Kinesthetic/Proprioceptive

Yoga
Tau Chi

|ISOmetrics
= PUShING
s Chair lifts

Brain Gym
Breathwaork



Brain Gym

A series of simple and enjoyable
moevements that are used to enhance the
students experience of whoele-brain
learning.

Examples
= Neck rolls

x Calf pump
= [hinking cap



Breathwork

Alternate nostril breathing
Costephrenic/diaphragmatic breathing



	Children Who Struggle Socially
	Charlie Test
	Assumptions:
	Who are these children who don’t develop relationships as readily as others?
	Words Used to Describe Individuals Who Struggle Socially
	Why Do They Struggle?
	Impact of Arousal on Social Interaction
	Two Roads (Goleman, 2006)
	Factors Impacting Social Awareness and Facility
	Development of Social Interaction
	Development of Social Interaction (cont.)
	Attunement and Empathy� (Webster’s Ninth Collegiate Dictionary)
	Empathy
	Attunement
	Social Intelligence vs. Social Skills
	Social Skills
	Social Intelligence
	Social Intelligence:�Social Awareness  (Goleman, 2006)
	Social Intelligence:�Social Facility (Goleman, 2006)
	Key Principles to Working with Social Intelligence
	Addressing Arousal Issues
	6 Principles of Structure �(Ory, 2004)
	Predictability
	Predictability
	Predictability
	Structure:  Predictability
	Structure:  Concrete
	Structure:  Positive Expectations
	Structure:  Trust
	Structure:  Flexibility
	Sensory Integration/Modulation/Regulation
	Sensory Modalities
	Examples
	Visual Supports
	Benefits of Visual Supports
	Benefits of Visual Supports (cont.)
	Types of Visual Supports
	Slide Number 38
	Slide Number 39
	Incredible 5 Point Scale
	Slide Number 41
	Slide Number 42
	Relaxation Techniques
	Music
	Music (Fried, 1990) (cont.)
	Music (Fried, 1990) (cont.)
	Music (Fried, 1990) (cont.)
	Interpreter and Mentor
	Relationship-Based Language
	Relationship-Based Language
	Relationship-Based Language
	Relationship-Based Language 
	Experience
	Using Experiences
	Working with Social Awareness
	Lexia© Cross Trainer
	BrainBuilder
	Social Skill Builder Software
	Ekman SETT and METT
	Simon Baron-Cohen:  “Mindreading”
	Michelle Winner:�Perspective Taking and Social Thinking
	Slide Number 62
	Richard Lavoie and Brenda Smith Myles:  The Hidden Curriculum
	Working with Social Facility
	Gutstein:  Relationship Development Intervention
	Example RDI Activities (Guttstein & Sheely, 2002; 2002)
	Nowicki and Duke:  Dyssemia
	Nowicki and Duke:  Working with Dyssemia Example
	Stanley Greenspan:  Floortime
	Stanley Greenspan:  Floortime
	Martinovich:  Creative Expressive Activities
	Martinovich:  Example
	Helpful Websites
	“Typical” Rewards and Motivations�( Jensen, 1998)
	Factors Which May De-Motivate �(Jensen, 1998)
	Factors Which May De-Motivate �(Jensen, 1998)
	Additional Reasons Some Children Struggle to Achieve Success?
	Looking at Selected Processes and Their Impact on the Child Who Struggles
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Vision
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Vision
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Vision
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Vision
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Vision
	Looking at Selected Processes and Their Impact on the Child Who Struggles
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Audition
	Looking at Selected Processes and Their Impact on the Child Who Struggles
	Looking at Selected Processes and Their Impact on the Child Who Struggles
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Processing Speed
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Processing Speed
	Looking at Selected Processes and Their Impact on the Child Who Struggles- Processing Speed
	We think about the world in the way that we experience it to be. (Bogdashina; 2003)�
	Executive functions� (Pennington, 1991; Pennington & Ozonoff, 1996) 
	Executive Functions (components)
	Executive Functions (components)
	Interventions to Promote Executive Function Skills� (Dawson, Guare; 2004)
	Interventions to Promote Executive Function Skills� (Dawson, Guare; 2004)
	Priming
	Priming Benefits
	Priming Activities
	Perceptual Priming Activities
	Perceptual Priming Activities�(Music:  Fried, 1990)
	Perceptual Priming Activities�(Music:  Fried, 1990)
	Perceptual Priming Activities�(Music)
	Priming:  Visual
	Priming:  Olfactory
	Priming:  Oral
	Perceptual Priming Activities�(Earobics)
	Priming:  Kinesthetic/Proprioceptive
	Brain Gym
	Breathwork

